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Abstract

The purposes of this article are to explain the significance of emergent literacy
and its importance for children with hearing loss through the use of a literature review
and also to organize parent-child co-reading skills that promote the emergent literacy
of children with hearing loss, so as to remind the parents and related professionals to
promote emergent literacy development of children with hearing loss as soon as possible.
This article first explains that emergent literacy is mostly associated with the literary
development of a child from when they are born until they begin schooling. Then the
author describes the essential indicators of emergent literacy, including phonological
awareness, rapid automatic naming, oral development, print awareness, etc., and explains
the relationships between these indicators and reading, and also the performance of
children with hearing loss as shown by these indicators. Finally, the author has sorted
out three picture book co-reading strategies that effectively promote emergent literacy,
including parents' language promotion skills, dialogic reading, and print referencing
strategies. It is recommended that parents or early intervention related professionals
develop family-oriented picture book co-reading intervention programs to assist early
reading for hearing impaired children.

Keywords: children with hearing loss, emergent literacy, parents-child co-reading
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